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ABSTRACT

Information literacy really a revolutionary apprbaa higher education that is being felt at theegaheducation
curriculum level or simply an important outgrowthteaditional library instruction and resource-bédearning that has
achieved sporadic successes due to better markégicignological prevalence, and acceptance by inestzcreditation

agencies and campus administrators.
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INTRODUCTION

In this century, an "educated" graduate will nogenbe defined as one who has absorbed a certdi difo
factual information, but as one who knows how todfi evaluate, and apply needed information”. Oulitalo be
information literate depends on our willingnes®&lifelong learners as we are challenged to mastertechnologies that
will forever alter the landscape of information.tidaal awareness of problems associated with lohiiteracy skills has
led to legislation, beginning at the federal levelfund new literacy programs and expand exispragrams. Libraries and

information centers are viewed as an important aomept of this massive educational effort.

Critical thinking skills," "problem solving," "desion making": both the popular and professionalrditure use
these phrases in reporting on skills that the culuim must provide to equip students for the 2&situry. All three of
these phrases refer to cognitive skills that aessary to create new knowledge and to learn hdeatrm This ability to
learn how to learn is a key characteristic of thebe are information literate; i.e., those who "linbow to learn because
they know how knowledge is organized, how to finftbimation, and how to use information in such et others can
learn from them" If teachers are to use informasorthat others can learn from them, then teachest be information

literate.
What is Information Literacy?

The term information literacy, sometimes referredats information competency, is generally definsdtte
ability to access, evaluate, organize, and userimton from a variety of sources. Being informatidterate requires
knowing how to clearly define a subject or areamstigation; select the appropriate terminololygttexpresses the
concept or subject under investigation; formulatsearch strategy that takes into consideratioremifft sources of
information and the variable ways that informatisrorganized; analyze the data collected for valakevancy, quality,
and suitability; and subsequently turn informatioio knowledge. This involves a deeper understapdirhow and where
to find information, the ability to judge whethérat information is meaningful, and ultimately, hbest that information

can be incorporated to address the problem or &ishand.

According to the Association of College and Rededribraries, "information literacy" refers to thdilty to

www.iaset.us anti@iaset.us



28 M. Prabakaran

access, evaluate, and use information effectiveballs for a wide range of skills, including thbility to:
e Use information to solve problems and make decssion
» Share knowledge using appropriate formats for tiéelnaudiences.

 Use a variety of information resources, includingpfessional associations or organizations (such as
information clearinghouses), books, newspapersjaadals (often stored on microfilm or microfiche i

libraries), and computer-based resources (sucbftgase, CD-ROMSs, e-mail, and the Internet).
e Adapt to new technology.
e Learn independently throughout life.

Challenges

Incorporating information literacy into the undeaduate curriculum is not an easy task; naturaligre are
challenges to such an undertaking. These chakepigegiominantly take the form of faculty resistariemwvever, there are
additional challenges related to other personrehvell as to students and the institution as a ethdtesistance from
faculty is based on a number of reasons, inclutéag of loss of control over subject matter andk lattime to incorporate
information literacy objectives into class lectyreswever, the most compelling reason may be thatviewpoints of
librarians and faculty differ, due to “distinct magbgical discourses”. Faculties are very concewididthe discipline and
the core of concepts they feel students need tm leareceive their degree. In order to preseheeintegrity of their
discipline, faculty may be against incorporatiny amaterial that they consider non-essential, sicimfrmation literacy
skills. Faculty possesses expertise in their fagld feels they should decide what is importanughao cover in class;
they may also discourage the involvement of otlberces of expertise, such as librarians. Acaddreedom may be the
most powerful discourse that prevents faculty freering eye-to-eye with librarians. Faculty feékst their classroom is
their domain and may resent interference from dets¢heir discipline. Faculty members may feel titadents should
learn library skills on their own and teaching ss&fils falls outside their domain. All of thesiscburses could fall under
the key issue, which is power. Faculties haveatltiority and control over their classrooms anddsvities; librarians,
on the other hand, are outsiders. Although manulfi@s may hold such beliefs, some faculty mayehmore student-
centered discourses. Such faculty may believéenjay of discovery and of research, and inspiggrtstudents to learn
through techniques other than traditional lectufbese faculty members may be open to integraifmgrly research skills
into their curricula. Another student-centeredcdigse is that of integrated learning, the ided thare are areas of
knowledge beyond their own discipline which are @mpnt to the future success of their students,dréical thinking and

research skills.
Resources for Information Literacy

Information literacy thrives in a resource-basedriéng environment. In such an environment, stuslemtd
teachers make decisions about appropriate soufdefoomation and how to access them. Aside fronremiaditional
print resources--textbooks, encyclopedias, newspapad magazines--they use technological resosiggs as videotape
and videodisc, CD-ROM, software tools, and simalafinodeling tools. They use computer networking and
telecommunications for both data access and paation in learning communities. They use multimaeiehnologies as

materials for gathering data and as productiorstobhey use their school library media centerotate and use many of
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these resources.

In addition to using technological resources, lesnalso reach beyond classroom walls into thetallo
communities for the rich supply of materials andhadtative information provided by businesses, isloservices
agencies, citizens' groups, and public and unityerdiraries. The mass media--cable and networkvision, radio
broadcasts, and other national and internationalt pand electronic services--provide yet anotheh rsource for

information.
Information Literacy and Higher Education

Information literacy is important to higher eduocati as it is a part of, and contributor to, lifejotearning.
Inherent in the mission of higher education ingtitos is the development of lifelong learners, wdumtinue to learn
beyond their formal education. If individuals aele to reason and think critically, and learn howearn, they will be
able to continue to grow intellectually throughtiutir careers, and contribute to society as infarigigzens. Information
literacy provides these individuals with the tomiglo so. Due to information literacy’s importaricghe higher education
curriculum, certain regional and discipline-basedreditation associations now consider it as aifsigmt outcome for
college students. As | will discuss in more dekatiér, the incorporation of information literacgrass curricula requires

collaboration between all members of the higheicatian community, particularly faculty, librariaasd administrators.
Implications for Librarians and Libraries

Librarians led the way in the early 1970s in conealizing the idea of information literacy and liedationship to
lifelong learning. Early development of the concefinformation literacy frequently focused on flagure role of libraries

and librarians in helping with the use and appigrabf information.

The impact of moving from text-based learning teotgce-based learning will involve heavier useilofary
materials and a demand for more and varied mediaurees, including print and non print. Conseqyergthool
administrators will need to re-evaluate how funds distributed between the textbook budget andbildget for their
library media resources. Public libraries will hateecoordinate more closely with schools and otlearning sites to
ensure sufficient access to information resouraed chnology for all ages and abilities and to a@ma strong

community resource for lifelong learning.

As information specialists, librarians will be @llupon more frequently to consult with teachers laarners,
and to provide training and guidance toward theptang of information literacy skills not only sthool and academic

libraries but in public and special libraries adlwe

These are important considerations for all typelbodries given the range of patrons who use tlibsaries and
given that the linking of library holdings and theepped up demand for resource sharing amongiésrascalates the

importance (and costs) of interlibrary loans.
Implications for Teaching

Because becoming information literate is an agbracess, requiring the seeking out of knowledgenfroultiple
sources rather than passively receiving and rappdtack facts, the teacher's role must evolve fthe giver of
knowledge into being more of a coach or guide. fees; professors, teaching assistants, libraradmjnistrators, and the

community must collaborate to develop ways to imgothe students not only in using classroom mdtebat also in
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using resources from the broader community anadnhses media.

Teachers must be prepared to "teach students torteecritical thinkers, intellectually curious obsens, creators,
and users of information" (Lenox 1993). The goaoigprepare students early on to "learn how tonfeand carry these
skills into other areas of their lives so that tlvay be independent seekers and consumers of ifionrthroughout their
lives. Teachers of all subjects must blend theiditronal fact-based approach with an emphasiseamer-based inquiry
and the scientific inquiry process. This meanstisigifsome of the responsibility of gaining knowledgom the teacher to
the student and allowing students to develop questistrategies to search for answers, and forenatatclusions. It also

means having fewer lectures and replacing them agfilied strategies for information literacy.

Concurrently, educators and researchers must grapiph defining the standards and competenciescassd
with information literacy; develop effective new ygato engage learners and measure the outcomengatti of such

learning.
Implications for Learning

Some of our learning occurs in formal settings whehat we learn is packaged and prepared for usniBigh
learning also occurs in non formal settings, anfhrimally as well. Information literacy is crucial all three types of

learning situations.

Becoming information literate will involve a drastchange from the way many students are accustdmed
learning. First of all, it requires students torbere self-directed in their learning. This kindimdependent, active learning
prepares students for real-life problem solvingsoAlin becoming information literate, students vaésume more
responsibility for their own learning either indivially or in work groups. As students become mampetent with their
use of information resource options, they becomarawof their individual styles of learning and preéd ways of

assimilating knowledge.

One successful method for developing informatiderdicy skills is through resource-based learnindgclvh
involves having students assume more responsilidityocating the very materials from which to leaiThis approach
develops lifelong learning skills because studangslearning from the same sources which theyaamithe to use in their
daily lives such as books, newspapers, televisidagbases, government documents, subject mapertexand others.

Moreover, resource-based learning provides an addeantage.
Technology Impact

To process of information literacy requires notyothle learning of a constellation of skills, buts@h new way of
thinking in order to derive meaning from learnifigechnological storage and sharing of informatios ecreased the
availability of data tremendously. Much of thisdnfation is available only through telecommunicasiolnformation
literacy in telecommunications is achieved whenrdees know when to use online resources, know hovadcess
information competently, know how to evaluate imhation as to accuracy and pertinence for each meetlknow how to
use this information to communicate effectivelyatmers who are able to do this will have lifelokdls they will need in

the Information Age.
Shifts in Teaching and Learning

In an information literate environment, studentgage in active, self-directed learning activitiaad teachers
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facilitate students' engagement through a more radv@us style of instructional delivery. Studentssdlved in
information literate activities:

» seek arich range of information sources;

» communicate an understanding of content;

* pose questions about the content being learned;

» use the environment, people, and tools for learning

« reflect on their own learning;

e assess their own learning; and

e Take responsibility for their own learning.

These students feel good about themselves as teammed they leave school feeling passionate abonte

content.

Teachers trying to create an information literateinment for their students have given up thewvibat
teaching is telling, that learning is absorbing] #mat knowledge is static. They constantly makfcdit choices about old
curriculums, examining subject-area requirementsety, setting priorities, and considering procassvell as content.
They look beyond their classrooms for resources il enrich the learning environment. They engageollaborative
activities which enrich their own professional deypenent and their students' learning experiencdgyTseek the

expertise of their school library media specialapartners in the curriculum planning process.

Teachers involve students in complex tasks thae hmwposes beyond the limits of the classroom dwed t
teacher's critical evaluation. They also creatéaborative situations to develop students' sodidissand problem-solving
skills. They are familiar with a variety of leargitools, both print-based and electronic, and #mgourage their students

to move beyond the textbook when seeking infornmagiod solving problems.
Information Literacy for Students
The following are the uses of information literdoy students:

« Information literacy and the resource-based legrmpnograms that foster it--counteracts the inforomat

dependency created by traditional schooling, wkardents must rely on the teacher to dispensenaton.

» Students take more control of their learning, drateacher is freed from the role of omniscienteepy et
the teacher becomes more important in the roledifitator of interaction at the small-group or iwidual

level.

e The final product of resource-based learning isaligwa paper, presentation or exit performance.drilgss
of where and how information literacy skills aregaited, they are applicable in any school, playwork

situation.

» Resource-based learning accommodates varied itdened ability levels. Students don't need to meattly

the same materials on the same topic when theidargifying their own approaches to a theme ordapyi
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study.
e Teachers encourage students to do their own rdsearc

» Students take responsibility for their learningg dimey retain more of the information they havehgetd for

themselves.
» Information literate students are more effectivastomers of information resources.

» They learn to recognize that information is packhigea variety of ways, that it is packaged usingadety
of techniques, that it serves a variety of intexeahd that it contains a variety of value messdgésmation

literate students are more critical when they n@d@sions about the resources they use.
CONCLUSIONS

There is a clear need for discussion of informalimacy instruction outside of the library field. more multi-
disciplinary approach to information literacy resdmand instruction will create opportunities foroma substantial,
curriculum-integrated and long-lasting instructibeaperiences that will benefit students throughaot beyond their
academic careers. Information literacy skills anecal for students to succeed in their careers @mimunities of the
Information Age. Librarians are well equipped ®adh such skills, but need the support of the entmiversity
community, especially that of faculty. Integratiohinformation literacy skills into subject areasd collaboration with

faculty, appear to be key factors in the succesmahformation literacy program.
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